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Social and emotional learning scenarios

 

6RFLDO�DQG�HPRWLRQDO�OHDUQLQJ�WRSLFV�

6FKRRO�FODVVURRP�DSSOLFDWLRQV�DQG�SRVVLEOH�UHVSRQVHV 

7RSLF�7KHPH 5HOHYDQW�$7/�VNLOO�
FDWHJRULHV 

,%�OHDUQHU�
SURILOH�
FRQQHFWLRQV 

&RQWH[W�,VVXH 3RVVLEOH�6(/�UHVSRQVHV 

Improving focus 
and attention 

Self-management: 
affective skills 
(mindful 
awareness) 

,QTXLUHUV Classwork/ homework: students are 
easily distracted and have difficulty 
attending to and completing 
assignments/activities/formative 
assessments/projects 

A student could have difficulty focusing in class for a number 
of reasons. If problems persist and the student’s learning is 
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Topic/Theme Relevant ATL skill 
categories 

IB learner 
profile 
connections 

Context/Issue Possible SEL responses 

possibly arrange for a team meeting with the parents, 
teachers and any other important people who can help 
support the student at school and in extracurricular and 
community activities. 

Managing
academic 
workload 

Self-management: 
organization skills 

 

Self-management: 
affective skills (self-
motivation and 
perseverance) 

Reflective Classwork/ homework: overload, 
feeling overwhelmed, understanding 
and re-framing and procrastination 

Developing a student’s executive functioning skills is essential 
for organization and workload management. Organization and 
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7RSLF�7KHPH� 5HOHYDQW�$7/�VNLOO�
FDWHJRULHV�

,%�OHDUQHU�
SURILOH�
FRQQHFWLRQV�

&RQWH[W�,VVXH� 3RVVLEOH�6(/�UHVSRQVHV�

Setting
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7RSLF�7KHPH 5HOHYDQW�$7/�VNLOO�
FDWHJRULHV 

,%�OHDUQHU�
SURILOH�
FRQQHFWLRQV 

&RQWH[W�,VVXH 3RVVLEOH�6(/�UHVSRQVHV 

Coping with 
change

Communication: 
communication 
skills 

 

Social: collaboration 
skills 

Self-management: 
affective skills 

2SHQ�PLQGHG�
5LVN�WDNHUV�
&RPPXQLFDWRUV

Starting in a new school 

The impact of changing schools 
varies developmentally, culturally and 
personally. Experience, expectations, 
family dynamics and the 
circumstances around the change 
have important impacts on students’ 
health and well-being.   

Students may have to cope with 
transferring between educational 
systems while living in an unfamiliar 
culture. They may be grieving the 
loss of family connections and 
friends.  Sometimes language is an 
additional barrier, and the uncertainty 
of new surroundings can be very 
unsettling; students may not yet have 
a permanent place to live or store 
their belongings. Many students 
report feelings of being lost, insecure, 
uprooted, judged and frightened. 

 Relationships matter; new students need opportunities 
to build friendships and to establish meaningful 
connections with teachers and school leaders.   

 Mentors, guides and language partners can provide 
support for entry into social networks. 

 Major transitions like changing schools provoke a range 
of emotions to which teachers must attend, building a 
shared vocabulary and safe forums for discussing 
emotional responses to stress. 

 Teachers can find out as much about the student and 
their previous life by reading admission documents and 
speaking with school counsellors or admission teams. 

 Consider a “getting to know you” survey prior to the 
student starting the school. 

 Create a student-friendly welcome video to welcome 
new students to the school. 

 Provide a student-friendly welcome booklet with FAQs, 
a map, and a “what do I do if” section that the student 
can keep accessible in his or her first few days. 

 Set up an early meeting with both the student and the 
parents to see how the transition has gone and to 
address any problems. 

 Talk about the hidden curriculum of classroom 
expectations, policies and procedures; provide 
feedback and opportunities to practise in which 
students can grow in their ability to manage themselves 
and the learning process.  

 Engage additional support to ensure that new students 
have adequate housing, food and clothing; lacking in 
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Topic/Theme Relevant ATL skill 
categories 

IB learner 
profile 
connections 

Context/Issue Possible SEL responses 

these essential needs can severely interfere with 
learning.  

Bullying (student 
to student) 

Self-management: 
affective skills 
(resilience, 
emotional 
management) 

Reflective 
Principled 

Students who have experienced 
bullying may have been humiliated, 
belittled, isolated and/or abused. The 
bullying may be physical, verbal, 
covert (hidden), or online 
(cyberbullying). The severity of the 
bullying and the nature of the bullying 
will have different impacts on the 
student involved. 

 Teachers should not make any early judgments on 
what they believe may have happened. They should 
keep an open mind and direct the students to an 
appropriate process for handling complaints or 
observed problematic behaviour.  

 When appropriate, a meeting between the students 
involved could be arranged with the school counsellor. 
The point of the meeting would be to share 
perspectives, listen to all sides, and find a fair and 
reasonable resolution to the problem at hand. 

 From the meetings and discussions that will have taken 
place, it may become clear that further action is 
necessary for one or both parties (for example, 
counselling or coaching on friendships), including 
sanctions or disciplinary actions as indicated. 

 Consider solutions that involve approaches like 
restorative justice. 

 Approach bullying and unproductive relationships 
holistically, understanding the whole person and the 
situational contexts for students’ beliefs and actions.  

 Refer students with longterm, more significant issues 
through support systems at school or in the community. 
Do not compromise student safety or create policies 
that have or may have unintended effects (for example, 
a zero-tolerance policy with stringent penalties, which 
may make students less likely to report problem 
behaviour). 
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7RSLF�7KHPH 5HOHYDQW�$7/�VNLOO�
FDWHJRULHV 

,%�OHDUQHU�
SURILOH�
FRQQHFWLRQV 

&RQWH[W�,VVXH 3RVVLEOH�6(/�UHVSRQVHV 

 creating robust student support teams  

 developing a culture of concern for the whole child that 
recognizes the unique strengths and areas for 
improvement of each student  

 publically celebrating a range of successes and 
personal excellence; sending a clear message that 
there are many ways to set and achieve challenging 
goals. 

Collaboration
gone wrong 

 

Social: collaboration 
skills 

Communication: 
communication 
skills 

Self-management: 
affective skills 
(emotional 
management, 
perseverance, 
resilience) 

2SHQ�PLQGHG�
&RPPXQLFDWRUV
&DULQJ 

Students say that they find 
collaboration difficult because they 
have to learn about how to deal with 
rejection, other people not listening to 
or liking their ideas, being excluded 
from a group, their ideas being openly 
derided and losing face in front of 
their peers. This has a direct impact 
on self-confidence, engagement in 
the learning process and 
relationships with peers outside of the 
classroom. 

Ineffective collaboration can distract groups from their 
learning objectives, and teachers often must focus on helping 
individual students manage hurt feelings or damaged egos. 
By teaching collaboration strategies, including protocols to 
use when collaboration is failing, teachers can regain 
valuable class time and help students practise essential life 
skills. Group agreements, assigned roles/functions, regular 
reflection, and role play can enable more effective 
collaboration. Students need multiple opportunities to practise 
listening, asking questions, negotiating, and organizing and 
conducting meetings. Advisory groups, counselling groups, 
and conversations between teachers and counsellors provide 
opportunities to explore incidents of difficult collaboration and 
plan changes in behaviour and thinking. 

Friendships

. 

Social: collaboration 
skills 

Self-management: 
affective skills 

&DULQJ�
5HIOHFWLYH 

Friends and friendship groups 
change as students mature and 
develop as individuals. Peer 
relationships form the backdrop and 
context for school learning 
environments, and navigating 
friendships is a necessary and 

Helping students manage friendship is very context-
dependent. For example, many small-scale situations are 
best left to play out naturally and without adult intervention. 
(Sometimes the involvement of a teacher can complicate or 
exacerbate a friendship problem.) Here are some general 
guidelines for social and emotional learning about friendship:  
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LPSRUWDQW�DVSHFW�RI�DGROHVFHQW�
GHYHORSPHQW��

�

� ,I�D�VWXGHQW�KDV�FRPH�WR�DVN�IRU�KHOS�IURP�D�WHDFKHU��
VRPHWLPHV�DFWLYH�OLVWHQLQJ�DQG�V\PSDWKHWLF�VXSSRUW�
LV�WKH�EHVW�UHVSRQVH��

� +HOSLQJ�VWXGHQWV�WR�LGHQWLI\�D�UDQJH�RI�VROXWLRQV�DQG�
DIILUPLQJ�VWXGHQWV¶�RZQHUVKLS�DQG�DJHQF\�FDQ�EH�
YHU\�HPSRZHULQJ��

� 6RPHWLPHV�WHDFKHUV�FDQ�IDFLOLWDWH�LQIRUPDO�
GLVFXVVLRQV�RU�PHGLDWLRQV�LQ�ZKLFK�IULHQGV�FDQ�VKDUH�
WKHLU�SHUVSHFWLYHV��WKRXJKWV�DQG�IHHOLQJV�LQ�VHDUFK�RI�
PXWXDO�VROXWLRQV��3HHU�PHGLDWLRQ�SURJUDPPHV�DUH�
DOVR�DQ�RSWLRQ��

� :KHQ�IULHQGVKLSV�FKDQJH�RU�HQG��WUXVWHG�DGXOWV�FDQ�
KHOS�VWXGHQWV�XQGHUVWDQG�WKH�SURFHVV�RI�JULHI��ORVV�
DQG�FKDQJH��FRSH�ZLWK�HPRWLRQDO�UHVSRQVHV��DQG�
EXLOG�UHVLOLHQFH�E\�H[SORULQJ�RSSRUWXQLWLHV�DQG�SODQV�
IRU�PDNLQJ�QHZ�IULHQGV��

� 8VLQJ�WKH�DGYLVRU\�SURJUDPPH�WR�WDON�DERXW�WKHVH�
LVVXHV�LQ�D�SURDFWLYH�ZD\�FDQ�EH�KHOSIXO��DV�VWXGHQWV�
NQRZ�WR�H[SHFW�IULHQGVKLS�LVVXHV�DQG�KDYH�DOUHDG\�
EHHQ�HTXLSSHG�ZLWK�VNLOOV�DQG�VWUDWHJLHV�IRU�KRZ�WR�
GHDO�ZLWK�WKH�VLWXDWLRQ��,W�LV�LPSRUWDQW�IRU�VWXGHQWV�WR�
XQGHUVWDQG�WKDW�WKHUH�DUH�GLIIHUHQW�W\SHV�RI�IULHQGV�
�EHVW�IULHQG��DFTXDLQWDQFH��HWF��DQG�WKDW�UROHV�LQ�
IULHQGVKLSV�QDWXUDOO\�FKDQJH�RYHU�WLPH��:KHQ�
VWXGHQWV�DUH�\RXQJHU�WKH\�RIWHQ�FUHDWH�IULHQGVKLSV�
EDVHG�RQ�ZKR�LV�LQ�WKHLU�FODVV��$V�WKH\�JURZ�ROGHU�
DQG�FKDQJH�FODVVHV�WKURXJKRXW�WKH�VFKRRO�GD\��WKH\�
EHJLQ�WR�LGHQWLI\�SRVVLEOH�IULHQGV�ZLWK�ZKRP�WKH\�
KDYH�WKLQJV�LQ�FRPPRQ�DQG�HQMR\�VSHQGLQJ�WLPH���

� 6WXGHQWV�PD\�QHHG�VSHFLDO�VXSSRUW�ZLWK�WKH�
GHYHORSPHQW�RI�URPDQWLF�UHODWLRQVKLSV�DQG�WKH�
HPHUJHQFH�RI�VH[XDO�PDWXULW\��&XOWXUDOO\�VHQVLWLYH�
UHVSRQVHV�FDQ�LQFOXGH�VH[XDO�DQG�UHODWLRQVKLS�
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7RSLF�7KHPH 5HOHYDQW�$7/�VNLOO�
FDWHJRULHV 

,%�OHDUQHU�
SURILOH�
FRQQHFWLRQV 

&RQWH[W�,VVXH 3RVVLEOH�6(/�UHVSRQVHV 

education programmes in which social and emotional 
learning is a key component.  

Cultural conflicts 
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IB learner 
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Context/Issue� Possible SEL responses�

6WUXFWXUH�DQG�URXWLQH�KHOS�VWXGHQWV�DIILUP�DQG�UHEXLOG�WKH�VDIH�
DQG�VHFXUH�OHDUQLQJ�HQYLURQPHQW�WKDW�WKH\�QHHG�WR�GHYHORS�WKHLU�
URXWLQH��7KH�ORQJHU�VWXGHQWV�DUH�RXW�RI�WKHLU�URXWLQH��WKH�PRUH�
GLIILFXOW�LW�LV�IRU�WKHP�WR�UHWXUQ�WR�LW��7KH�VWUXFWXUH�RI�ZO� �耆々瀅
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Topic/Theme Relevant ATL skill 
categories 

IB learner 
profile 
connections 

Context/Issue Possible SEL responses 

http://www.ascd.org/publications/educational-
leadership/oct94/vol52/num02/How-Emotions-Affect-
Learning.aspx  

It can be difficult for students with high emotionality or 
challenges in regulating emotions to be available for learning. 
Often, these students may appear as though they are fine, but 
may be struggling internally. Teachers who observe or are 
concerned about a student’s emotional health may refer him/her 
to a school counsellor. With parental permission, school 
counsellors may work with external care providers to support 
students in school settings.  

 

i


